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Abstract 
The professional training of a teacher involves the skills of assessment 
to enable him take decision on the progress of learners and other vital 
issues. This study sought to find out the extent to which teachers put 
into practice those professional skills. Survey was used and data were 
collected from 77 secondary school teachers using a three-point rating 
scale with 25 items. It was discovered that some of the skills are always 
used while some are rarely used. The teachers’ use of the skills does 
not depend on gender or level of professional qualification. The extent 
of the use of these skills has implication for standard in terms of 
certification and subsequent display of expertise of the certified 
students. Concerned authority should therefore organize workshops and 
maintain acceptable welfare package to stimulate teachers’ dedication 
and expertise for better result. 

 
 

       Effective instruction is one that leads to the attainment of stated 
objectives. Effective instruction leads to strong foundation towards human capital 
development and implies that the teacher at every stage of the instruction must 
bring in quality, starting from specification of objectives to assessment 
(determination of the extent of attainment of such objectives). Assessment deals 
with collection of information or data on young children through observation and 
record keeping of what they do and how they do it as a basis for making decision 
(Jackman, 1997). It helps a teacher to know where a student is or the point where 
a student has reached (Lewis, 1993) for the overall improvement of his learning. 
          Continuous assessment system stipulated for all levels of education (FRN, 
2004) implies assessing the students at periodic intervals within the period of 
schooling. This assessment is systematic in the sense that the plan on when and 
how the tests will be taken, are known at the beginning of the term. It deals with 
the totality of the ‘student’ involving the cognitive, affective and psychomotor 
domains. The cumulative nature of continuous assessment implies that all the 
assessments carried out on the student form part of the final grade. Information 
gathered from the assessment is used for guidance purpose and decision making 
(Yoloye, 1984; Ezeoke, 1986). Different instruments are used in collecting data 
and such include test, project, observation, checklist, rating scale and so on. 
        Scores from assessment determine a student’s fate, whether a student enters 
a program, passes a course, is allowed to go to a higher level or leaves a program. 
This is an indication of the place of assessment function in a teacher’s 
responsibility. The usefulness of assessment is not only in terms of decision 
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taking on a student but it has significant effect on the student as an individual 
learner. Through it the student comes to know who he is in terms of his 
knowledge, attitude and ability. It affects his self-concept, motivation, level of 
aspiration, study habit and anxiety level. When students receive test results, self-
concept, level of aspiration and motivation are affected (Green & Strager, 1986). 
        Professional preparation of the teacher which enables him to discharge 
his duty successfully is carried out through such programs as Nigerian Certificate 
in Education, Bachelor of Education and Diploma in Education. Each of these 
programs implemented in appropriate institution has its measurement and 
evaluation component designed to enable the recipient to be effective with 
regards to assessment function. Teachers with a knowledge base in measurement 
have more positive attitudes toward test than teachers without such knowledge 
base (Mckee & Manning-Curtis in Green & Strager, 1986). 
       The components of measurement and evaluation course of teacher 
preparation program include the meaning of basic concepts like test, 
measurement, assessment and evaluation, their functions, different types of 
instrument, their development and uses. Others are qualities of instruments, 
administration, scoring, grading and reporting. Some fundamental statistics are 
needed for organization, analysis and interpretation of scores for decision 
making. Continuous assessment is also part of this course content among others. 
These topics are aimed at preparing the teachers to adequately and effectively 
meet up with the challenges of measuring students’ learning and its’ related 
function. The extent to which the teachers use the skills will go a long way in 
determining the attainment of standard and quality in education. The problem 
that arises is how much of the professional skills are used by the teachers in the 
discharge of their duties. 
 
Purpose of Study  
     The study was designed to determine the teachers’ utilization of the 
assessment skills acquired during professional training. Specifically the study 
sought to determine the extent to which 

I. Teachers use professional skills of assessment in their practice 
II. Teachers gender influence the use of skills 

III. Professional qualification of teachers influence the use of the skills 
 
Research Question 
    The study was guided by one research question: 
To what extent are the teachers using the professional skills? 
 
Hypothesis 
  The following hypotheses were tested at .05 level of significance. 
Ho1: There is no significant difference in the mean scores of teachers based on 
gender. 
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Ho2: There is no significant difference in the mean scores of teachers based on 
highest professional qualification. 
 
Methodology 
      The study adopted a survey design. From the seven secondary schools 
sampled in Kaduna metropolis, a total of 77 teachers were involved in the study. 
Data collection was by means of a three-point rating scale designed by the 
researcher. The respondents were required to indicate the extent to which they 
use professional skills of assessment in terms of always (A), sometimes (S), and 
rarely (R). Of the 25 items for data collection, two were on personal data namely 
gender and highest professional qualification. The initial draft of the instrument 
was given to three experts in measurement and evaluation for validation. Their 
comments were used in deriving the final version of the instrument. Cronbach 
alpha reliability of .81 was obtained using 15 teachers. Percentage, mean, t-test 
and ANOVA were used in analyzing the data. Mean of 2.5 to 3.5 indicated 
always (A), 1.5 to 2.5 indicated sometimes (S) while 0.5 to 1.5 indicated rarely 
(R). 
 
Results and Discussion 
     The result and discussion of the study are presented below. The analysis is 
based on 77 copies of the questionnaire which were duly filled and returned. Out 
of this, 24 (31.2%) were males while 53 (68.8%) were females. On the basis of 
highest professional qualification, one (1.3%) had Teachers Grade two, 21 
(27.3%) had NCE, 29 (37.7%) had B.Ed, 3 (3.9%) had M.Ed, 13 had PGDE 
while only 6 (13.0%) had other qualifications which were not necessarily 
professional qualifications for teaching. 
Research Question: To what extent are the teachers using the professional skills? 
 
Table 1: Teachers’ Utilization of Professional Skills of Assessment in the 
Secondary Schools 
S/N Items χ Remark 
3 I see the assessment of students as an additional 

work for me  
1.5 R 

4 I ask students questions in the course of my 
teaching 

2.9 A 

5 The period mapped out for continuous 
assessment is good because I use it to relax from 
teaching 

1.4 R 

6 Test scores help me to only have the knowledge 
and record of students performance 

2.3 S 

7 I use only test to get the information on students 
performance 

1.8 S 

8 I use other techniques like assignment, quiz, 2.5 A 
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observation, and interview to assess students 
9 The scheme of work directs me in setting 

questions 
2.8 A 

10 I make sure the level of difficulty of my 
questions is in line with the objectives of my 
teaching 

2.5 S 

11 The number of questions I set in different topics 
is based on the emphasis I laid during teaching 

2.5 S 

12 I prepare marking scheme whenever I am setting 
the questions 

2.3 S 

13 I try to maintain absolute silence in the exam 
hall 

2.9 A 

14 I discuss important issues with colleagues when 
I am invigilating exam 

1.3 R 

15 I make sure students are seated in a ventilated 
room/hall for exam 

2.8 A 

16 I don’t use marking scheme/guide to mark 
because I know the subject very well 

1.4 R 

17 I grade my students attitude such as feeling and 
relationship with others based on intuition 

1.8 S 

18 I organize test scores of students in frequency 
table, chart and graph 

1.8 S 

19 I get the average performance of my students by 
using mean, median or mode 

2.2 S 

20 I get an indication of the spread of scores using 
range or standard deviation 

1.7 S 

21 I determine the highest score and the lowest 
score in my subject 

2.4 S 

22 The knowledge of test result helps me to report 
on students performance 

2.6 A 

23 I review my teaching based on test result 2.4 S 
24 I evaluate my performance as a result of test 

result 
2.4 S 

25 The knowledge of test result helps me to counsel 
my students 

2.7 A 

 
Teachers indicated that they use many of the professional skills of 

assessment in discharging their duties. The assessment skills involving the 
analysis of test score (result) are however not always used by the teacher. This 
might not be unconnected with such problems as lack of time, lack of expertise, 
heavy workload and so on. Analysis of test score (result) helps to understand 
better the outcome of instruction for better plan and action (Hanusheck, 1995). 
The continuous assessment is facing this problem (Onuka, 2009). The use of 
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different techniques to get information on students is important as it will help to 
take care of the shortcoming of essay items (Aggarwal, 2006). 

 
Ho1: There is no significant difference in the mean scores of teachers based on 
gender 
 
Table 2: Teachers’ Utilization of Professional Skills of Assessment based on 
Gender 
 
S/N Items χm χf t Sig 

level 
Remark 

3 I see the assessment of students 
as an additional work for me  

1.4 1.5 -.666 .508 NS 

4 I ask students questions in the 
course of my teaching 

2.8 2.9 -.640 .524 NS 

5 The period mapped out for 
continuous assessment is good 
because I use it to relax from 
teaching 

1.5 1.5 -.037 .037 NS 

6 Test scores help me to only have 
the knowledge and record of 
students performance 

2.3 2.3 -.076 .940 NS 

7 I use only test to get the 
information on students 
performance 

1.8 1.8 -.245 .807 NS 

8 I use other techniques like 
assignment, quiz, observation, 
and interview to assess students 

2.5 2.4 .791 .432 NS 

9 The scheme of work directs me 
in setting questions 

2.8 2.7 .963 .339 NS 

10 I make sure the level of 
difficulty of my questions is in 
line with the objectives of my 
teaching 

2.4 2.6 -1.589 .116 NS 

11 The number of questions I set in 
different topics is based on the 
emphasis I laid during teaching 

2.5 2.4 .759 .450 NS 

12 I prepare marking scheme 
whenever I am setting the 
questions 

2.9 2.8 1.630 .107 NS 

13 I try to maintain absolute silence 
in the exam hall 

3.0 2.8 1.630 .107 NS 

14 I discuss important issues with 
colleagues when I am 
invigilating exam 

1.3 1.3 -.639 .525 NS 
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15 I make sure students are seated 
in a ventilated hall for exam 

2.8 2.8 -.475 .636 NS 

16 I don’t use marking 
scheme/guide to mark because I 
know the subject very well 

1.3 1.4 -1.069 .288 NS 

17 I grade my students attitude such 
as feeling and relationship with 
others based on intuition 

1.7 1.8 -5.84 .561 NS 

18 I organize test scores of students 
in frequency table, chart and 
graph 

1.8 1.8 -.621 .512 NS 

19 I get the average performance of 
my students by using mean, 
median or mode 

2.2 2.2 .543 .316 NS 

20 I get an indication of the spread 
of scores using range or standard 
deviation 

1.6 1.8 -.728 .563 NS 

21 I determine the highest score and 
the lowest score in my subject 

2.3 2.4 -.491 .661 NS 

22 The knowledge of test result 
helps me to report on students 
performance 

2.7 2.6 .562 .384 NS 

23 I review my teaching based on 
test result 

2.2 2.5 -.276 .211 NS 

24 I evaluate my performance as a 
result of test result 

2.3 2.4 -.801 .188 NS 

25 The knowledge of test result 
helps me to counsel my students 

2.7 2.7 -.205 .526 NS 

 
          Data in table 2 indicates that none of the t-value is significant. Hence the 
use of the skills by the secondary school teachers is independent of the gender of 
the teacher. The result is in line with the finding of Ejimofor (2009) that no 
significant differences exist between the males and females on the use of 
traditional techniques of assessment in the primary school. 
 
H02: There is no significant difference in the mean scores of teachers based on 
highest professional qualification. 
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Table 3: Teachers’ Utilization of Professional Skills of Assessment based on 
Highest Professional Qualification 

S/N χNCE χBed χMed χPGDE χOthers F Sig level Remark 
3 1.4 1.6 1.3 1.5 1.5 .090 .985 NS 
4 2.9 2.9 3.0 2.9 2.2 .865 .490 NS 
5 1.7 1.3 1.3 1.5 1.6 .653 .245 NS 
6 2.4 2.2 2.3 2.2 2.2 .769 .381 NS 
7 1.9 1.8 1.3 1.5 1.8 .402 .237 NS 
8 2.2 2.5 2.7 2.5 2.8 2.334 .063 NS 
9 2.1 2.7 3.0 2.8 2.8 .554 .697 NS 
10 2.6 2.4 2.0 2.7 2.8 .983 .136 NS 
11 2.5 2.3 2.0 2.5 2.8 1.564 .193 NS 
12 2.7 2.8 3.0 2.9 3.0 1.02 .378 NS 
13 2.9 2.9 3.0 2.8 2.9 .483 .253 NS 
14 1.3 1.4 1.0 1.5 1.3 .444 .777 NS 
15 3.0 2.7 3.0 2.9 2.6 1.631 .156 NS 
16 1.5 1.5 1.0 1.1 1.0 2.450 .540 NS 
17 1.8 1.8 1.3 1.5 2.1 1.369 .253 NS 
18 1.8 1.8 1.7 1.9 1.7 .193 .941 NS 
19 1.9 2.3 3.0 2.3 2.3 1.919 .117 NS 
20 1.9 1.7 2.0 1.7 1.6 .892 .261 NS 
21 1.8 1.9 2.7 2.2 2.1 1.673 .148 NS 
22 2.6 2.6 3.0 2.2 1.9 2.103 .223 NS 
23 2.4 2.4 1.7 2.7 2.3 1.721 .155 NS 
24 2.4 2.4 2.7 2.4 2.4 .835 .131 NS 
25 2.6 2.7 3.0 2.7 2.3 1.671 .166 NS 

 
The data in table 3 indicates that there is no significant difference in 

teachers’ utilization of professional skills of assessment on the basis of highest 
professional qualification. Although some mean scores are higher, such 
differences failed to make a significant influence. This implies that as far as a 
teacher is trained in the rudiments of the profession, he can perform well in terms 
of assessment irrespective of the level of such professional training. Teachers 
who have knowledge of measurement portray more positive attitudes toward test 
as opposed to their counter parts without such knowledge (Green & Strager, 
1986). 
 
Implication for Standards 
      Standard refers to those things which the students are expected to learn 
or be able to do at each stage or grade within the schooling period. It could be 
seen as statements of narrowly defined regulatory requirements or as more 
generalized descriptions of good practice (ENQA, 2005). Quality assurance 
comes on board to maintain standard, implying that one cannot talk of quality 
assurance if standard is not defined. Quality assurance is a measure put in place 
to see that the standard is attained. Assessment as a process of updating the 
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information on students learning or performance can act as a control measure for 
maintaining standards. 
      The extent to which the assessment skills are used by teachers in 
discharging their duties therefore has implication for standards. When such skills 
are neglected and unused it amounts to ill preparation of students in terms of their 
educational development. This means that the learning progress of the students is 
not monitored. 
      Furthermore, students may pass through the school without grasping the 
basic skills and yet are certified as achievers. This is experienced when the use of 
assessment skills falls short of expectation as seen in the result for some skills 
(table 1). 
      Moreover it becomes difficult to determine the extent of attainment of 
standard if proper assessment practices are not carried out. Decision taking 
cannot be effectively made on the standard except when the teacher puts into use 
the skills that make the result of assessment valid and reliable. 
 
Recommendation and Conclusion 
      The use of assessment skills is imperative in decision taking for the 
progress of the student, teacher and teaching. Neither gender nor highest 
professional qualification has significant effect on the extent to which these skills 
are utilized by the teacher. Expertise and dedication to duty are to be stimulated 
and sustained in teachers through provision of adequate conditions of service by 
the concerned authority.  
     Maintenance of standards calls for continuous monitoring of the teacher 
and the teaching process. Thus the stakeholders need to do this on stipulated and 
regular basis. 
      Provision of workshop for teachers is not out of place as it will help to 
rekindle the fading skills. 

 Licensure and its renewal should also be of help to maintain the tempo 
in the teachers. The stakeholders, particularly the Teachers Registration Council 
(TRC) should be of immense help in this direction. 
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